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Abstract
People involved in communication must understand what they are saying and hearing
(Hersh, 2013). Understanding, in a fundamental sense, suggests that we have an ordinary
meaning for words, phrases, or nonverbal symbols, (Armstrong & Ferguson, 2010) In a broader
sense, it means that we can access and understand a person's meaning. Thus, sharing meaning
between speakers and hearers is the essence of communication (Eisenchlas, 2009), and this
cannot take place if there are insufficient comprehension and insight by both sender and
receiver such an insufficient comprehension is likely to hinder the message (Ting et al. 2017).
This research aimed to describe the type of communication strategies used by the
Indonesian EFL Learner when communicating English. The population of this research was
University students from Muhammadiyah University of Parepare and STAIN Parepare. The
researcher collects the data through interview activity, which then analyzed it descriptive
quantitative and qualitatively. This research found that among the three-level of language
competences of Indonesian EFL learners used strategies when they are communicating English
in the classroom setting; these strategies are Code-switching, formal reduction, retrieval
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strategy, message avoidance, restructuring,

approximation, topic avoidance, Interlingual

transfer, asking for help, repetition of coming message, mime, and circumlocution.

Keywords: Communication Strategies, Indonesian EFL Learners, Communicating English

Introduction
Communication is essential in human life and should be useful (Femi, 2014).
Without effective communication, healthy community life is inconceivable. It is a
process whereby one may express ideas by symbols and other audio-visual aids. It
brings people's messages to one another.
English language speaking is used as a medium to express our thoughts, ideas,
feelings, and it consists of a series of words and nonverbal ideas and concepts (Latifa
et al., 2019). The speaker utilizes these series to express thought through symbols and
signs intelligibly, (Lazutina & Lazutin, 2015). Stretch of language may consist of word
series or figures which are arranged and transmitted by the sender and receiver and
processed by the receiver. Thus, language is the crucial medium of human
communication. In real life, achieving successful communication is not always as easy
as might be expected (Oxford, 1990) state that essential factors such as emotions, selfesteem, empathy, anxiety, attitude and motivation play important roles i n language
learning success or failure.
Further, Brown explains that communicating in a second language, especially in
front of native speakers, is often anxiety-provoking. Sometimes, extreme anxiety occurs
when learners of English as a foreign language (EFL) experienced loss of words in an
unexpected situation (Hamouda, 2012), (Kasbi & Elahi Shirvan, 2017) and this often
leads to discouragement and a general sense of failure (Atma, 2018)
As the addition of a factor & successfulness of communication, (Jr., 2019) stated
that the language user tent to communicate various pattern intelligibly in the social
level, which is indicated through in both nonverbal & verbal communication. This
phenomenon happened to the communicant while they recognized conventional signs in
their social setting. Furthermore, Jr said that in a level society, language could be used
as a vehicle to have an interest in a specific purpose.
In communicating in English, several students frequently interact with their
friends both inside and outside the classroom (Chubko, 2017). They frequently discuss
their daily lives and their subjects in school. The students who have a good mastery of
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English are more likely to be able to maintain extended speech in somewhat more
prolonged interactions. However, those English is limited and is likely to encounter
communication problems (Hosni, 2004). As such, they tend to resort to specific
communication strategies such as paraphrasing, miming, and switching into their first
language (L1), (Hua, Nor, & Jaradat, 2012)
The researcher has noticed several tertiary students in Indonesia who seem to
employ communication strategies when they communicate with both their friends and
teachers using English. The following examples of recorded data which is observed by
the researcher when the practicing of the speaking class was running in the language
laboratory.

Table. 1 Data Utterance

Subject

Utterances

Lecturer

What subject do you like best

Student

Actually,- er - I like speaking and listening because er-er- in speaking I
think the student will make - er—.er— the student will practice with
words, because ya ... speaking is the first in English. I think all of the
subject in English is need in it. But I think in my mind for or member I
meant for our partner to speak ya ... .ya.

Tabel.2 Data Utterance

Subject

Utterances

Lecturer

Are you satisfied on your teacher's teaching?

Learner

Oh, ya ... there is also some of the lecturer satisfact....satisfaction in
study English er.... sometime like teaching and practice English also we
have satisfaction at
When we also we start to make question there
is no satisfaction in it because may before the time er..
Learning
time enough for us

It can be seen from the two examples that the speakers or learners found some difficulties
in maintaining a smooth flow of an extended speech. The avoidance use of hesitation marks
this.
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At the same time, these speakers, as the interlocutors, should conclude their tasks to
respond to their addresses with meaningful utterances, in order to help them get their meaning
across. In their effort to do this, they are likely to employ specific communication strategies.
Review of Related Literature
Tarone (1983), Mei & Nathalang (2010), Jahbel (2019) defined Communication strategy
as the attempts of two speakers to agree on a mutual understanding in situations where requisite
meaning structures do not seem to be shared. Meaning structures here would include both
linguistic structures and sociolinguistic rule structures or the utterances which are established
with the appropriate rule of grammar and particular context or situation when the speech
participants are interacting (Tarvin, 2014). Another definition from Hua et al., (2012), Faerch
and Kasper (1983:212) states that" Communication strategies is a conscious plan of the speaker
to manipulate the language for solving what to an individual has a problem in reaching a
particular communicative goal (Ahmed & Pawar, 2018). These views revealed that
communication strategies are employed or created by the speakers to compensate for missing
knowledge in achieving their communicative goal (Mirzaei, 2012: Hartono, 2016). This
phenomenon, of course, provides potential issues for scientists, especially linguists to carry out
some studies to describe the phenomenon well Sections can be further divided into subsections
with headings. In identifying communication strategies in an interaction, we can see some
characteristics as follows:
The speaker desires to communicate a meaning X to the listener. The speaker believes
the linguistic or sociolinguistic structure desired to communicate, meaning X is unavailable or
is not shared with the listener. The speaker chooses to: Avoid/ not attempt to communicate
meaning X or Attempt alternative means to communicate meaning X. The speaker stops trying
alternatives when it seems clear to the speaker that there is shared meaning (Faerch and Kasper,
1983:65).
Several experts have given their views about the types of communication strategies. For
instance, (Tarone, 1983) mentions five types of strategies learners use when faced with
difficulties in conveying the messages as follows: 1) Avoidance: these are risk-avoiding
strategies. The speakers who fear to make mistakes use this strategy. This strategy consists of
two types:
Avoidance: these are risk-avoiding strategies. The speakers who fear to make mistakes use this
strategy. This strategy consists of two types:
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Topic avoidance: The learners avoid specific topics in which they think making mistakes is
probably in the target language.
Message abandonment: The learners start talking about the topic but abandon it because they
are unable to continue.
Table.3 Data utterance of Message abandonment
Speaker

Utterances

Learner

What time you live tomorrow?

Native speaker

One o’clock or two o’clock is possible

Learner

Yeach, it’s possible because no so.. turist --- ya-ya

The information in italics indicates that the learner does not know the appropriate words needed
to continue speaking.
Paraphrase: The learners reword their message in order to make themselves understood.
Approximation: learners use one vocabulary item which they know is not accurate but which
is similar in meaning.
Table 4. Data Utterance of Paraphrase
Speaker
Learner

Utterance
He gave me a big watch to hang on the wall.

The speaker prefers saying "watch" rather than saying Clock.

Word Coinage; The learners make a new word in English.
Table 5. Data Example Utterance Word Coinage
speaker

Utterance

Learner I saw an air ball instead of saying a balloon
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Circumlocution: The learners describe an action or vocabulary item because they do not know
the appropriate word.
Table 6. Data Example Utterance of Circumlocution
speaker
Learner

Utterance
I get a red in my head, instead of saying, I'm blushing

Transfer (Foreignizing). The learners borrow from any language they know. These strategies:
Literal Translation: The learner translates compounds or idiomatic expressions from his or her
first language (L1) into the second language (L2) for instance, Danish learner says "my pets
eat - erm green - things (Tarone, 1977 in Faerch and Kasper, 1983:47)
In this example (5), the learner translates from his first language "gntsager," which Danish for
"vegetables" to the second language as "green things." (green things" for gantsager Danish
for "vegetables")
Code-switching: The learners directly use the native language without trying to translate.
Table7. Data Example Utterance of Code-switching

speaker

Utterance

Learner I'm waiting for the "kereta api Kerta Jaya' ("kereta api Kerta Jaya" is
Indonesian for" Kerta Jaya train").

1. Appeal for Assistance: The learners seek help from the persons they are speaking in table 8.
Data Example of Utterance of Appeal for Assistance

speaker
Learner

Utterance
What do you call?

2. Mime: The learners use nonverbal signs to convey the desired meaning as in the audience
(sound used in booing)
Faerch and Kasper (1983:36) classify communication strategies into two major types;
they are reduction strategies and achievement strategies. In their explanations. Faerch and
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Kasper (1983:38-52) describe the types/sub-types of communication strategies as well as the
operational term of reduction strategies and achievement strategies, including several
examples.
Formal reduction strategies:
1. Kleinman (1977) in Faerch and Kasper (1983:39-40) stated that, formal reduction is a term
which should not be used to imply that a substantial reduction of the system takes place,
(Derakshan & Karimi, 2015) what happens is that the language user in specific situation avoids
using rules/items which he has at his disposal. A different communicative situation would be
the most appropriate way of reaching the communicative goal with about the theory of formal
reduction; the speaker avoids producing non-fluent utterances by reducing the grammar rule of
language Brown (2003). This typical strategy is explained by the example below:
Example (8): Learner: What time you leave? Is the reduction of what time do you leave?
Achievement Strategies
In solving problems in communication, speakers may attempt to expand their
communicative resources rather than reducing their communicative goals (Littlewood, 2013).
These strategies are needed to solve problems that occur due to a lack of communicative
competence.
Code-switching:
Faerch and Kasper (1983: 46) states that in communication in which foreign languages
are involved, there always exists the possibility of switching from the second language (L2) to
either first language (L1) or another language. Furthermore, Faerch and Kasper (1983),
Archibald, (2017) state that the learners, while facing problems in linguistic resources and
retrieval processing of speech, use functional reduction strategies. Strategies, learners reduce
their communicative goals to avoid problems (Edi, 2018).
Tarone, Frauenfelder, and Selingker in Faerch and Kasper (1983:44) stated that
functional reduction usually refers to the topic avoidance, message abandonment, and meaning
replacement.
Table 9. Data Example of Utterance of topic avoidance:
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speaker

Utterance

Lerner1

Do you need much money for buying something?

Learner2

Yes, / need money for er...er... er....yeah er... I think, I should go now

(recorded
data: student's practice in speaking I: 2005)

Table 10. Data Example of Utterance of message abandonment
speaker
Learner

Utterance
What do you mean by a communication Learner 2: by a
Communication, the people can process er.er (does not continue

(recorded data: student's practice inspeaking1:2005)
Morphological and syntactical features:
The learners of English who are beginners sometimes transfer the first syntactical features into
interlanguage when producing English, (Lim, 2006).
Table 11. Data Example of Morphological and syntactical feature
speaker

Utterance

Learner 1

How are you today?

Learner 2

Oh yach, I am fine fine today

("Fine" is Indonesian for "baik-baik"
In this example, the Indonesian learner transfers the Indonesian word repetition system
"baik-baik" into his Interlanguage system.
Intralingual Transfer:
This example takes place in situations in which speakers consider the second language
(L2) formally similar to their native language. The result of this strategy is a generalization of
an interlanguage rule, but the properties of the corresponding L1 structures influence the
generalization. Example (13): (Danish
swimmed)

svomme - svommede (past tense) (English swim -

Jordens (1977) in Faerch and Kasper (1983:47) This example shows us the
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speaker's effort to produce an English word by generalizing the rule of English, where the rule
is reinforced by the properties (grammar rule) of the speaker's first language.
Interlanguage Based Strategies: Faerch and Kasper (1983:47) state that the learner has
various possibilities for coping with communicative problems by using his interlanguage (IL)
system; He may generalize, paraphrase, coin new words, and restructure. Faerch and Kasper
describe these features as follows:
Generalization; The learner solves the problem in the planning phase by filling the gaps
in his/her plans with interlanguage items that he/she would not regularly use in such contexts.
Table 12. Data Utterance of Generalization strategy
speaker
Native speaker
Learner
Native speaker
learner
Native speaker
Learner
Native speaker

Utterance
do you have any animals (laugh) yes - er - er that is er - I don't know how I shall say that in
English Native, I think they must be rabbits
er.. what?
rabbits does it - sleep on - in your room
er my - my animals
mm your animal

(Tarone, Frauenfelder, Selingker; 1976 in Faerch and Kasper, 1983:49) - Paraphrase Strategy:
In solving communication problems, the speaker constructs a well-formed description or
circumlocution in the planning phase of speech production.
Word Coinage Strategy
Table 13. Data Utterance of Word Coinage Strategy
speaker

Utterance

Learner 1

How are you today?

Learner 2

Oh yach, I am fine fine today

In this strategy, the speaker is creative in constructing a new word in the target language.
In the following example, the speaker wants to refer to the "curve" of a stadium. Example (15):
We were sitting in the - rounding of the stadium.
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Restructuring Strategy
This strategy is used when the speaker feels unable to complete his or her speech. Then,
the speaker chooses selected utterances that had been planned in the speech process, which
enables him or her to communicate his or her intended message without reduction.
Table 14. Data Utterance of Restructuring Strategy
speaker
Learner

Utterance
My sisters there are ..er ..oh sorry, I have four elder sisters

(Faerch and Kasper, 1983:50)
In executing a plan, learners may have difficulties in retrieving specific Inter Language
items. Learners may adopt achievement strategies in order to get at the problematic item.
In some cases, they know that the term is there and that they need to retrieve it in some
way. In short, the retrieval strategy refers to the speaker's effort to recall terms from his memory
(Faerch and Kasper, 1983:52), (Nemati, 2010)
Analytical and Conceptual Framework
In finding the type of communication strategies (CS), the researcher used a combination
of the types of communication strategies that have been proposed by Tarone (1983) and Faerch
& Kasper (1983). Their views on the types of CS and the researcher's combination of types of
communication strategy are described follows.
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Table 15. Types of Communication Strategies by Tarone & Faerch &Kasper
TARONE
AVOIDANCE
- Topic Avoidance
- Message abandonment
TRANSFER (Foreignizing)
- Code switching
- Literal translation
PARAPHRASE
- Approximation
- Word Coinage
- Circumlocution
APPEAL FOR ASSISTANCE
MIME (GESTURES)

FAERCH & KASPER
REDUCTION STRATEGY
-Formal reduction (reducing of
language system
- Functional Reduction
1. Topic avoidance
2. Message Abandonment
ACHIEVEMENT STRATEGY
- Code switching
- Interlingual transfer
- Intralingual transfer
- Interlanguage based strategy
1. Generalization
2. Paraphrase
3. Word coinage
4. Restructuring strategy
Cooperative Strategies
Non-Linguistic Devices Strategies
Retrieval Strategies

After classifying the respondents into three levels of English proficiency; elementary,
intermediate, and advance. The researcher used a random sampling technique in choosing the
research sample, where ten students represented each level. Therefore, the total number of the
sample was 30 students.
3.

Methodology
The data were taken at the respondents' campuses (Muhammadiyah University of

Parepare and STAIN Parepare). The collecting data was the recording of the speech,
which was directly recorded and collected by the researcher. Which provided sources
of data for this research. The first is the classroom and outside classroom activity, a) in
classroom activity,
In the classroom activity, the researcher presents English speaking practice as a
source of activity to get data. English speaking practice is an activity t hat can give more
chances to the researcher in collecting oral data. In this activity, the respondents are
allowed to perform speaking practice in a pair conversation model; after that, the
researcher does a recording process by using videotape.
In designing this activity, the researchers work together with the lecturer to
determine some devices of conversation such as topic, time, and model of conversation
that could be performed by the respondent. Moreover, finally, the researcher gives free
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topic conversation in a pair activity, and the duration of speaking is not limited. After
determining these devices, the lecturer lets the respondents have conversations, and then
the researcher directly records the respondent's speaking production.
To answer the problems of this research study, the researcher performed four steps
in analyzing the recorded data of the three levels of English proficiency (advanced,
intermediate, and elementary). The first step was transcribing data from audio recording
to written form, the second step was categorizing the communication strategies, the
third step was analyzing the type of communication strategies, and the fourth was
finding the different use of communication strategies among the three levels of English
competence (advanced, intermediate, and elementary).
4.

Findings and Discussion
(a) Elementary Level Data
Data.1
X

What group do you like?

y

The group !— er... limo because the Limo there any monox.

In this utterance, the speaker repeats part of the received message (received a message) for
recalling the name "Limo" from the speaker's memory. We can see the speaker repeats the
message of the group as the chance to recall the name group "Limo" The type of
communication strategy used by the speaker is the repetition of the received message strategy.
Data.2
X

You (laugh). The name Sule er.... can be acting

In this utterance X, the speaker does not comprehend the rule of the sentence. The speaker
overgeneralizes the use of auxiliary be and ing form to construct her sentence in stating her
communicative goal. Based on the analytical framework and analysis of this data, the speaker
performed a formal reduction strategy.
Data.3
X

I: er...er... "begini" er.er.Nyanya group have person the small one and the tall one
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In this data, the speaker does not recall the English word for "begini." So, in achieving her
communicative goal, she employs the word "begini." Based on the analytical framework and
analysis of this data, the speaker employed a code-switching strategy.
Data.4
1) May be er.er..we can- we can to look for er.er. other topic. May be Your
er...er... love problem or your girl friend.

X

In the data. 4 The speaker indicates that there is a retrieval process of an idea for completing
her meaning. The other indicator is from the speaker's confirmations on the retrospective data,
which stated that the repetition of we could is performed to find out the appropriate idea. Based
on the analytical framework and analysis of this data, the speaker performed the retrieval
strategy.
Data.5
Y:

How you know your friend er in the news paper? X: I read in the news
paper.

Within this utterance Y, the speaker wants to say, "got the name of my best friend." We can
see the speaker uses the word "can" to compensate for the word "got," where the use of a word
can in this context is incorrect. In the analytical framework, the speaker used the approximation
strategy.
Data.6
X

(pause).- - - What is Nana in the place?

In this utterance, the speaker transfers her language syntactical feature to state her
meaning into the target language.
"(What is Nana in the place? is Indonesian for apakah Nana di tempat itu"). The type of this
strategy is interlingual transfer strategy (syntactical features transfer)

Data.7
Y

I will invite your family er....
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In this data, the speaker loss of words or ideas in completing the utterance. Thus, the
speaker likes canceling the utterance rather than making a mistake. Based on the analytical
framework of this research, which is supported by the analysis of this data, the speaker used a
message avoidance strategy.
Data.8
I don't know, but er- / choose to register in Umpar er.er... may be
er.er. in Makassar er.er...er... I think in Umpar not far from my house.

X

In this data, the speaker cannot continue the segment of utterance at data 8,
communicate her reason why she did not register in Makassar. So, the speaker chooses to
restructure her utterance as in the utterance, "I think in Umpar not far from my house." This
strategy is restructuring.
Data.9
X

What is your opinion er... Do you came here in Umpar er ... ?

In the utterance, Data 9. The speaker loses some words or ideas in English to continue
her speaking. Then, she decides to change the topic of her speaking as the utterance in data 9
to achieve her communicative goals. Based on the analytical framework of this research, which
is supported by the analysis of this data, the speaker used the topic avoidance strategy.
Data.10
X

Yes, very support in my/pamili/ (family).

The trouble source of the data 10 revealed that through the speaker's confirmations on
historical data, the speakers have trouble in producing this English word because phonological
features of her first language interfere with the production of these words. The interference is
the pronouncing of the word "pamili" for family. Based on the analytical framework of this
research, which is supported by the analysis of this data, the speaker used the Interlingual
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transfer

strategy

(phonological

features

transfer).

This table indicates that the formal reduction strategy is the strategy that is used most
frequently by the elementary students. This strategy is then followed in turn by code-switching
strategy, retrieval strategy, restructuring strategy, approximation, Interlingual transfer,
message avoidance, topic avoidance.

(b) Intermediate Level
The Utterances Data of Intermediate Level

Data. 1
X

Have you seen er.er Pengumuman.

In this utterance, the speaker covers the Indonesian word "pengumuman" to the target
language without recalling the English word for "pengumuman." This utterance is a formal
reduction strategy.
(pengumuman is Indonesian word for announcement)
Data.2
X

Don't you get her sign for the second consultant?

Y

er.. er.. she not give
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The trouble source of these data can be seen in the speaker's hesitation. In this data, the
speaker uses filled pauses in the utterance "y." This is indicated that there is trouble faced by
the speaker to produce the utterance. Another indicator is from the speakers' confirmations on
his utterances, and the speaker informed that she could not control the use of the grammatical
rule in communicating English. In this utterance, the speaker should use auxiliary "does" to
state the negative sentence. The type of communication strategy of data is formal reduction
strategies.
Data.3
X

Buf my second consultant not yet sign because may be still there Problem
with my er..er..skripsi (skripsi is Indonesian for “thesis”) must be better.

In this utterance, the speaker directly transferred the Indonesian word "skripsi" to the
target language without translating into English. It this data, the respondent confirmed if she
does not have the English word for "skripsi," so she switches the word "skripsi" into the target
language. The type of strategy is a code-switching strategy.
Data.4
in my second consultant er... er... in my second consultant I hear many suggestions

X

In this utterance, the speaker is retrieving the idea, which is used to complete the
utterance "in my second consultant." The analysis of this utterance showed that the repetition
of the phrase " my second consultant," which is followed by the constructed idea, "I hear
many suggestions." Thus, the type of communication strategy is the retrieval strategy.
Data.5

X

can you tell me what type er... may be like instrument or typical.

In this utterance, the speaker is trying to describe the research method by using the word
instrument or typical. The type of strategy is circumlocution.
Data.6
X

Because er... he is very discipline erm..And many suggestions, and er……. (finish)
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In the data 6, speakers lose words or ideas in completing this utterance. Thus, the
speaker likes canceling the utterance rather than making a mistake. Based on the analysis, we
can say that they use a message avoidance strategy in communicating the goal of
communication.
Data.7
X

So you - er.., where is you do your experiment?

In the utterance of data 7, the speaker does not use the right auxiliary verb is in
producing interrogative form. The type of communication strategy is a formal reduction
strategy.
Data.8
X

What is er ... what do you prepare, do you prepare anything for final test?

In data 8, the speaker cannot complete the question of what do you prepare....?, and
then, the speaker restructures the question as to do you prepare anything for the final test? Thus,
the type of strategy is restructuring.
Data.9
1)

just may be - / just maybe practice my English speaking

The repetition of utterance " just maybe" indicates that there is a process in retrieving ideas
or words. The type of strategy is a retrieval strategy.
Data.10
X

This

this is event always happen er.er..erm in the final test

In the data.10, the speaker does not find the appropriate English word for Indonesian
word "kejadian" in this context, then, the speaker tries to use the word event which he believes
that the other interlocutor can accept his meaning, and however the speaker here realizes that
the use word event is incorrect in this context. In the analytical framework, the speaker used
the approximation strategy.

Note: The word "kejadian" is Indonesian for the event.
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Data.11.
X

There are some several clever students but their marks/ (NV)

In the utterance of data.11, the speaker does not possess some words to continue her
utterance, so she uses her mime in telling her meaning. The type of this strategy is a
mime/gesture strategy. In this type of strategy, the speaker produces language in nonverbal
communication (a language which is produced as mime or gesture) to state her particular
meaning. Then, in indicating the strategy, the researcher uses an aid, a handy cam, to identify
the type of speaker's strategy where this handy cam can give information about the speakers'
data (especially mime/gesture) visually to the researcher.
Data.12
X

I think I am not lazy but may be

/ just always practice my English

In the utterance of data.12, the speaker loses words or ideas to continue his speaking, and
then she cancels to change to another topic such as / just always practice my English. Thus, the
type of communication strategy is topic avoidance.

Table
17which
17 are produced by Intermediate level of
The type of communication strategies
English of Tertiary Students in Parepare

No.

1.
2.
3.
4.
5.
6.
7.
8.
9.

Frequency

Types of communication
strategy
formal reduction
code switching
restructuring
message avoidance
topic avoidance
retrieval strategy
approximation
Circumlocution
facial expression (mime/gesture)
Total

2
6
3
6
1
8
1
1
1
29

Rate Percentage I
6.9
20.7
10.3
20.7
3.5
27.6
3.5
3.5
3.5
100

In table 3, we can see that the speaker in intermediate level used 2 (6.9%) formal reduction
strategy, 6 (20.7%) code-switching strategy and message avoidance, 3 (10.3%) restructuring
strategy, 8 (27.6%) retrieval strategy, and 1 (3.5%) topic avoidance, approximation, and facial
expression (mime) strategy.
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The type of communication strategy that was most frequently used by the intermediate
level was retrieval strategy, followed by code-switching and message avoidance strategies.
Topic avoidance, approximation, circumlocution, and facial expression strategies were also
used by intermediate level students.

(c) Advanced Level
The Utterance of Advanced Level
Data.1
X

Just now, you said that, you didn't - - didn't do your assignment

In the data .1 we can see the speaker does repetition of the segment utterance didn't
which showed that there is a process of retrieving idea, and then we can see the result of the
retrieving idea is do your assignment Based on the analytical framework of this research which
is supported by the analysis of these data, the speaker used retrieval strategy.
Data.2
X

I meant, when lecturer ask to us to find topics such as may be er ..........(finished)

In this utterance, the speaker does not have any idea to continue her speaking. It seemed
that the speaker confirms that he can not finish his message there because he loses some ideas.
It means that the speaker does not have some ideas in finishing the utterance. Based on the
analytical framework of this research, which is supported by the analysis of these data, the
speaker used a message avoidance strategy.
Data.3
S

"did you bring..... (NV)

In data 3, the speaker does not have the word "cassette" at that moment. So the speaker
uses nonverbal language (communication by moving part of the body without using utterances)
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to state her particular meaning. Then, based on the analytical framework of this research, which
is supported by the analysis of the data, the speaker uses a gesture/ mime strategy.
Data.4
Learner1: Why did you not come yesterday?
X

Yesterday!, why did you come yesterday. Erm...I am very busy i have to teach
my student at Junior high school.

In this utterance, the speaker needs the time to recall or construct an idea " Erm...I am
very busy. I have to teach my students at Junior high." The type of communication strategy
used by the speaker is the repetition of a received message strategy.
Data.5
X

I want to erm... erm... I have just to say mr.Ammang about my idea.

In the utterance of data .5, the speaker seems to have a problem in finishing his
utterance because she is not supported with some ideas, then she decides to reconstruct her
utterances as I just said to Mr. Ammang about my idea in expressing her meaning. Based on
the analytical framework of this research, which is supported by the analysis of these data,
the speaker uses a restructuring strategy.
Data.6
X

I study here, not for any. Er....there are so much my friend here..

In this data.6, the speaker losses of words or idea to continue her utterance, then, she
cancels to change to another topic such as there is so much my friend here. Based on the
analytical framework of this research, which is supported by the analysis of data, the speaker
used the topic avoidance strategy.
Data.7
X

I remember one program about er.er..'Sunatan massal"
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The phrase "sunnatan massal" is transferred directly by the speaker to the target
language without translating into English. The respondents confirm it on the table of
retrospective data, which states that he does not know the English phrase for sunatan massal,
so she switches the phrase sunatan massal into the target language in communicating to
continue his speaking. The type of strategy is code-switching.
Data.8
X

Er....Calon two er...candidate two not “apa” …
(The word “apa” is Indonesian for “how to say”)

In the same utterance, the speaker looks confused to produce ideas after the segment
utterance candidate two not.., so she looks for help to her interlocutor by saying the word
"apa." It is indicated on the response of her interlocutor with saying can not accept. The type
of strategy is cooperative or asking for help.
Data.9
You must
"tiba disana" come there, the first you must er.er.. "apa lagi
situasi lapangan".

In this same utterance, the speaker also used asking for help strategy by asking "apa
lagi situasi lapangan. The type of strategy is asking for a cooperative help strategy. ?"Note:
(what to say is the English for situasi lapangan)
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In advance level, the researcher found some types of a strategy used by Indonesian EFL
learners such as code-switching, restructuring, message avoidance, topic avoidance, retrieval,
approximation, mime, repetition, and asking for help strategy. The communication strategy
that is most frequently used by the intermediate level is the code-switching strategy followed
by restructuring, gesture, retrieval, and repetition of a received message. The retrieval strategy
and repetition of the received message are uttered least by the intermediate level students.
(b) Types of Communication
Intermediate, Advanced

Strategies

Used

by Three Levels; Elementary,

After analyzing the speech production of the three levels of language competence, the
researcher finds twelve (12) types of communication strategies that are used by the speakers in
their verbal interaction. These types of strategies captured that the lower language competence
of learners has the more strategies they use to communicate.

Table 19 Communication Strategies used by
the Three Level Language Competence
ELEMENTARY
Types of
No. communication
LEVEL
strategy
Freq.
%

INTERMEDIATE

ADVANCE

LEVEL

LEVVEL

Freq.

%

Freq.
_

%

1.

Formal
reduction

15

34.83

2

6.9

2.

Code-switching

9

20.93

6

20.7

7

26.92

3.

Restructuring

3

6.97

3

10.3

4

15.38

4.

Message
avoidance

2

4.65

6

20.7

3

11.54

5.

Topic
avoidance

1

2.32

1

3.5

2

7.69

6.

Retrieval
strategy

4

9.30

8

27.6

1

3.85

7.

Approximation

3

6.97

1

3.5

3

11.54

8.

Repetition of
received
message

2

4.65

_

1

3.85

_
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_

9

Asking for help
/cooperative

_

_

10

Mime/ Gesture

_

_

11

Circumlocution

_

_

12

Interlingual
transfer of
phonological
features of
Interlanguage
(IL) strategy.

4

Total

_

9.30

_

3

11.54

1

3.5

2

7.60

1

3.5

_

_

_

_

_

_

43

29

26

The table 19 revealed Indonesian EFL learners among the three-level of language
competence; elementary, intermediate, advance used Code-switching, formal reduction,
retrieval strategy, message avoidance, restructuring, approximation, topic avoidance,
Interlingual transfer, asking for help, repetition of coming message, mime, and
circumlocution.
An additional finding is the type strategies used by EFL learners, which are different
from the lower level to a higher level of language competence. One reason for the
language used is more enjoyable to do communication in the target language with
various communication strategies; even the learner lacked communicative competence.
Sato et al., (2019) stated that language users attempt to use communication strategies to
have a mutual understanding even they have low proficiency. Furthermore, Georgieva
(2009) concluded from some results of EFL research, which found that Communication
strategies are not necessarily helpful for low proficiency language learners in the
classroom setting because communication strategies become more useful to the learner
in the future use of intercultural communication.
This research also found that the formal reduction strategies are the most useful in
the two-level competences; elementary and intermediate. In the analysis of speaker
production, both elementary and intermediate level revealed that the speaker tent to use
reduction of formal language because they were missing of grammatical com petence.
Wei (2011) gave a support reaction to this finding, who then assumed that the language
user tent to use formal reduction strategies the reasons the language user wants to avoid
the linguistic mistake. Furthermore, Wei stated that some language use rs believe that if
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the linguistic correctness of their production determines successful communication. We
can also get information on table 19; the use of formal reduction strategy is not
employed by the language user who has high linguistic competence in this research.
The second frequency use is the code-switching strategy. Based on the analysis data in
the three-level above seemed the learner is not able to produce the English word or
phrases to communicate his/her communication; therefore, the learners thrive to
maintain the communication by switching the target languages’ system to the native
language.
In this project, the repetition of the message coming (confirmation strategy) only
performed by the students at the advanced level and elementary level. The repetition of the
message coming strategy also is not discussed so far by the previous experts of communication
strategy. How do Indonesians learners employ a repetition message strategy? It illustrated in
the chronological order of repetition message coming strategy in the following figures 1, 2 &
3. Lin (2007) & Lumen (2019) agreed that if encoding and decoding of utterance and meaning
process is not always the success of what the receiver hears. In this example, Lumen gives one
example: if the speaker says one utterance, the listener may hear the words in the sentence
correctly, but he/she gets misunderstood of the meaning of the next utterance. The
misunderstood may happen when the receiver is missing some of what the sender says due to
the different appearances between the sender and the speaker. The trouble maker of this
phenomenon called noise (Lumen, 2019).

Sender

Encoding

Message

Decoding

Receiver

err

Noise

Figure 1. First chronological order of repetition of message coming strategy
receiver does not understand what the sender says; the receiver says “wait,” are you saying
this? This is called feedback.
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Feed back

Sender

err

Encoding

Message

Decoding

Receiver

Noise

Figure 2. second chronological order of repetition of message coming strategy
At this point, when the sender seems ready to accept feedback; so, the receiver employs the
repetition of the message coming as feedback to clarify the utterance from the sender. This
communication process is figured in the following picture.

Feed back

Message
Sender

err

Decoding

Encoding

Receiver

Channel

Noise

Figure 3. Execution of repetition of message strategy

Conclusion
Based on the findings and discussion in the previous chapter, the writer has come to the
following conclusions;
The Indonesian EFL learners employed thirteen (12) Types of communication strategies
in communicating English. These strategies are a formal reduction, code-switching,
restructuring, message avoidance, topic avoidance, retrieval strategies, asking for help
(cooperative) strategies, approximation, repetition of coming information, gesture/ mime,
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interlingual transfer, circumlocution strategy. The source of the problem of making these
strategies is dominantly caused by the lack of English linguistic features (Chandra & Hayati,
2017). Almost the participant initiated to manipulate the language, situation, and context to
achieve the goal of communication (Yashima et al., 2018); it is because they do not share the
grammar knowledge, and vocabulary mastery, (Viafara, 2016; Nikbakht & Boshrabadi, 2015).
It seems reducing the grammar role of the sentence, and appropriated word is a very popular
alternative strategy to gain the goal of communication (Intriago et al., 2016); (Sila et al., 2015).
The students of elementary level used nine types of strategies, namely formal reduction,
code-switching, restructuring, message avoidance, topic avoidance, retrieval strategy,
approximation, repetition of a received message, interlingual transfer strategies. The students
of intermediate level used nine types of strategies, namely formal reduction, code-switching,
restructuring, message avoidance, topic avoidance, retrieval strategy, approximation,
circumlocution, and gesture/mime strategies. The students at the advanced level used nine
types of strategy, namely code-switching, restructuring, message avoidance, topic avoidance,
retrieval strategy, approximation, gesture/mime, repetition of a received message, and asking
for help or cooperative strategies.
Repetition of the received message (confirming the message) is the strategy, which
employed by the students to confirm or to make sure the physical construction of the utterance
from the sender of the utterance (Goffman, 1989). Formally, Indonesian learners used the
repetition message strategy if the idea from the sender seems not to be clear to understand by
the receiver, (Nurwahyuningsih & Mahmud, 2015); (Aleksius & Saukah, 2018). This
behavioral communication was issued by (Hua et al., 2012); Tarone (1981), who stated that
the speaker initiated to manipulate the language if the message seems not to be clear to the
speaker; in order to have a clear form and meaning of the utterance; by this condition, the
speaker frequently repeat the utterance from other interlocutors (Kobayashi & Hirose, 1995).
As the summary of the operational strategy revealed that the highest frequency of using
communication strategies occurs at the elementary level, followed by the intermediate level
(Maldonado, 2016). The occurrences of the communication strategies are mostly caused by the
insufficiency of grammar competence and the lack of vocabulary mastery (Alqahtani,
2016)(Alqahtani, 2016).
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Recommendations and Pedagogical Implication
The report of this research recommended the teacher to have critical thinking on expanding
the teaching material or methodology for speaking courses (Bonney, 2015). The report of this
research recommended the teacher to have critical thinking on expanding the teaching material
or methodology for speaking courses (Briggs, 2013). Therefore, communication strategies
issue of speaking course will be more valuable for the teacher and the student in achieving the
academic prestige. (Prozesky, 2000).
Tarone 1980, Færch & Kasper (1983), Martínez-Adrián et al. (2019), (Ellis, 1985) Stern
(1983) are senior researchers in the communication strategies study. They have many things
about their research finding, which has relation to the field of communication strategies, for
example, views of communication strategies classification and criterion of language production
lead to communication strategies. These expert’s findings become a property for this current
research to enhance the critical thinking of the English practitioner such as lecturer, teacher,
and curriculum designer to provide an appropriate strategy and material in teaching English
speaking, especially in the classroom setting.
All the researchers’ classifications of communication strategy have their advantages and
disadvantages; therefore, they provide an excellent opportunity for further study. For the being
time, Indonesian EFL learners are frequently communicating English either in the classroom
or out of the classroom setting to promote their competences and their identity. Therefore, in
improving the speaking ability, the lecturer of English of Parepare universities is suggested to
design the Teaching method of speaking in which the materials concern with communication
strategies. Besides, the tertiary students of English in Parepare-Indonesia are offered to learn
from the finding of this research, which finds that the speaker who has a high level of English
proficiency, he or she does not need many strategies in communicating English.,(Savignon,
2018). In other words, the students who want to be successful in communicating English, he
or she should have an excellent competence of communication which is more requested in
linguistic competences.
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